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Executive Summary

The 2007-2008 academic year was exciting for CETL at Minnesota State Mankato. Programs
continue to be developed to help faculty aid student learning. We received a grant that supported
14 faculty in SoTL work while continuing many Communities of Practice for faculty, including
our signature program, the Faculty Teaching Certificate Program. This year-long program, after
four years of existence, has now graduated over 200 faculties. CETL was also an important part
of the IPESL Grant MSU received along with our work with the Carnegie Foundation (now
moving into the third and final year) through the CASTL Leadership Program.

We continue to offer (and fine tune) our mentoring program for new faculty and the new faculty
orientation run by CETL. Besides these programs built around regular meetings and sessions we
were able to feature two well known faculty developers in workshops for faculty in the fall and
winter—Dr. Millis with active learning and Dr. Zarajsek with what we can learn from the
Psychology of teaching.

We now have more than 50 faculties who regularly volunteer to help CETL with our
Communities of Practice facilitation, mentoring, and peer faculty consultations. It is through this
continually building alliance with faculty that CETL has become an important transforming
office at MSU. We expect this continuous development to become even more pronounced next
year as we have recently hired a full-time Instructional Technology person to work in CETL at
MSU for the next two years. At the same time, CETL will be a part of a $30,000 grant received
by the university to explore ways to improve and expand offerings of students in service
learning/community engagement activities.

Please continue reading for more details concerning another successful year for CETL. We
began six years ago with a short term goal of aiding faculty with programs and a long term goal
of transforming the university in terms of teaching and learning. We think both of these goals
are nowt coming into focus with even more success in the near future.

Summary of Faculty Development Leadership

As the CTL Leader on the MSU campus | am able to aid faculty in many ways, including
communicating CTL events such as RSP-ITeach and other workshops and presentations
throughout the system. | am also on many committees in my role as both CTL Leader and CETL
director. These committees are listed below:

-Professional Development Committee

-Employee Recognition Committee

-V.P for Economic Development Steering Committee
-Faculty Association Faculty Development Committee
-Instructional Technology Roundtable Committee

Although I don’t publicize working with faculty one-on-one it does happen now and then. This
past year | worked with a Geology professor as he completely redesign a course where he had
been a traditional lecturer. The new course will be full of rich learning experiences for students
including many case studies, role play and out of building experiences. | often spend time
talking with faculty interested in trying new approaches, looking for active learning strategies



etc. We were able to win the SoTL Grant this year and have been awarded another for next year.
Writing grants is time consuming but these awards make a real difference for CETL and faculty
when we win them.

Three years ago | was asked to be the assessment coordinator for a National Science Foundation
Grant with a Thermodynamics professor at MSU (Dr. Patrick Tebbe). In our final year we have
made great gains in improving his course as we worked to find ways to motivate students and
improve student engagement. Through a number of focus groups and traditional assessments we
have much material to share with others and each other in terms of improving the teaching and
learning of Thermodynamics courses. We presented some of our work at the American Society
for Engineering Educators Conference in Honolulu, Hawaii over a year ago. Recently our
proposal to present our work at the AAC & U Science Conference in Providence, RI in
November was accepted. We also have an invited poster session in Washington D.C. in August
at the NSF CCLI conference.

Over a year ago | was asked by Deb Proctor, the president of MERLOT to become a reviewer for
MERLOT materials in music and teaching with technology. | have been doing this work all year
as part of an agreement with MnSCU. We hope to feature a workshop soon for faculty in the
MnSCU system.

A. Assessment of faculty needs:

We continually look for ways to support faculty development. Many times, this comes from
faculty asking us to start various initiatives such as mentoring programs, suggested topics for
Communities of Practice and workshops. However, because of the scope of our offerings and
the belief that community of faculty makes a difference, we do not haphazardly jump into
whatever seems to be the latest fad in faculty development. We also spend time evaluating our
various initiatives through both written and verbal assessment to make sure we are offering
programs of value to our faculty.

B. Collaboration with campus administration, staff, and faculty.

We are very proud of the relationships forged over the past six years with CETL and our
administration and faculty. The new faculty orientation is planned not only by CETL but also
with the help of the provost and deans. Faculty often volunteer to aid CETL in numerous ways
including acting as mentors, peer faculty consultants and facilitators of learning communities.
CETL also aid staff development through work on the professional development committee
chaired by the director of HR.

C. How did I provide support and resources on the campus.

Clearly this document outlines the numerous ways | am able to support our faculty through
programs and resources. One area that might not be clear is the ways CETL is able to “plug in”
faculty to resources they are looking for. This can vary from aiding them in finding helpful
articles and books, to finding funding sources, to helping faculty select workshops and
conference to attend.




D. Describe resources used to obtain faculty development information.

Besides reading the Chronicle each week (CETL receives a subscription) and other resources
including articles, websites and books, | attend numerous workshops and conferences throughout
the country. | am able to do this with a generous travel budget for our Center but also through
the many workshops | do for colleges where | often learn as much as I aid the faculty | work
with.

E. How did | promote campus and statewide activities.

One huge advantage to having many faculty volunteers with CETL along with large numbers of
faculty in our programs is the ability to send email and other communications to these professors
who are already interested in faculty development. We also are able to send messages through
the Faculty Association and Academic Affairs from time to time which reach all professors on
campus. Many times, through short presentations at CoP sessions and the Certificate Program
we were able to persuade faculty to attend statewide sessions such as RSP-Iteach.

F. List CTL workshops or conferences.

As can be seen later in this document, | attended both CTL Leaders workshops this year (had to
leave early due to the storm at the second one) and also made to presentations at RSP-ITeach. 1
also was on the steering committee for RSP-1Teach as | have for the past few years.

| continue to learn at these workshops and conferences from presenters and others. If there is
one thing you learn as a faculty developer is you can never know as much as you need to know
working with over 500 professors!

List of Activities and Programming

Faculty Teaching Certificate Program (FTCP)—all year program

As in past years, CETL focused offerings for faculty around communities of practice. The
signature program continues to be the Faculty Teaching Certificate Program. This was the fourth
year of the program. In that time there have been 218 “graduates” with 54 just this past year.
The program continues to thrive due to the willingness of newer faculty to attend regular
sessions together in small groups. Besides 8, 90 minute sessions on teaching/learning issues,
each participant also receives a peer faculty consultation in the classroom and completes a
capstone project. These projects can be viewed on the CETL website at: www.mnsu.edu/cetl

This year participants filled out a background probe at their first session and again at the
conclusion of the program. The pre and post test results showed us that faculty in the program
were gaining confidence in teaching. Also included is an example of one of the capstone
projects done by a participant as part of the requirements of the program. To see this information
go to Appendix 1.

New Faculty Orientation—August 17, 2008

For the first time, the new faculty orientation was planned with the help of the provost and deans.
This was done over the summer months, culminating in the all day workshop the week before
classes began. | presented a draft of activities and the provost and deans added and adjusted
them so that we all were in agreement on the day’s activities. See Appendix 2 for more details.


http://www.mnsu.edu/cetl

We did an in depth analysis of the event which can be viewed in Appendix 3. We are currently
using this evaluation to guide the new faculty orientation set of this coming August. Partly based
on the evaluation we plan to have two %2 day orientations instead of one day event.

Department Chairs Community of Practice (CoP)-all year program

The Department Chairs CoP just finished a third year. There are two groups of chairs who meet
at different times approximately once a month. This year attendance was stable and a new twist
developed when the provost decided to begin a breakfast with the provost each month for
department chairs. This idea came from the Chairs CoP. The groups also developed an agenda
for the Provost once a semester meeting with Chairs. Go to appendix 4 to view more details
about the Department Chairs CoP.

SoTL CoP—all year program

The administrations at MSU, from the president to the provost to the deans, continue to show
great support to CETL and the work we do with faculty. This was again proven at the end of the
spring semester in 2007. CETL applied for a $23,500 grant from the President’s Strategic
Priority Fund and won a SoTL CoP grant. We ended up with 14 faculties working together
through the 2007-2008 academic year, learning about SoTL and developing individual projects.
They attended both Collaboration Conferences together (the grant paid for their registration fees
and one night hotel room) and also attended the RSP-1Teach conference. Each participant also
received a $1000 stipend to present and/or publish their SOTL work. For more details on this
new initiative see Appendix 5. We are proud to report that CETL was awarded a second grant
of $23,500 for the 2008-2009 academic year.

Teacher Education CoP—all year program

Another new initiative for CETL this past year was the creation of a CoP for faculty who
developed teachers in their various departments. This initiative came from two professors who
met each other last year in the CETL Faculty Teaching Certificate Program. One from
Education the other from English, they asked to form this CoP in the effort to increase
communication across the campus for those who teach teacher education. We sent a call for
participants and ended up with an outstanding group of faculty (see Appendix 6). The group
met approximately once per month during the past year. The two faculty members who asked to
start the group became facilitators along with the director of CETL. Participants took turns to
send background readings for the group each session. They also had guest speakers including
the head person who hires teachers for the local Mankato District 77 schools.

Collaborative Learning CoP—all year program

CETL had never offered a summer program until May 2007. Because of issues with IFO (the
faculty union) and the last of duty days for the Director of CETL this was not an option.
However, last summer two Chemistry professors asked CETL if they would co-sponsor a
workshop on Inquiry Based Learning. The two professors had a $100,000+ NSF grant and were
able to bring in a well-known speaker for the one day workshop. We also were able to provide
refreshments and lunch for the participants. Because of this success we started a Collaborative
Learning CoP (we felt calling it Inquiry Based Learning might scare some away from joining
up). The group met during the entire academic year. Attendance was uneven and by the last
couple of month mainly consisted for a few Chemistry professors. In retrospect, this CoP really



never caught on. People were willing to come to a one day workshop on the subject but there
was not enough interest for them to keep attending group sessions. We will not continue this
CoP next year. However, one of the great things of developing a teaching center on CoPs and
they can come and go as needed. When interest wanes others can be started. When some take
off and are very popular new sections can be added. For more information on this CoP see
Appendix 7.

Fall Active Learning Workshops—presented by Dr. Barbara Millis

Thanks to the unique relationship between Dr. Millis and Dr. Ross (both presented course design
workshops for Dee Fink); Barbara Millis came to MSU to do a two day workshop for faculty on
active learning topics. We had approximately 15 faulty at each of the three workshops she did
and 40 at the keynote celebration for IPESL awardees. CTL sent Zala to video tape two of these
workshops and faculty came from not only the MSU faculty but other MnSCU institutions. For
more information on these workshops see Appendix 8.

Winter Teaching/Learning Workshops—presented by Todd Zakrajsek

Each year CETL sponsors a workshop for faculty at MSU and other MnSCU campuses. This
past year we invited Todd Zarajsek. There were approximately 20 faculty at each of his two
workshops. For more information on these two workshops see Appendix 9.

Mentor Program—all year

The mentor program for first year faculty has now completed a four year of existence. This
program was begun to aid new faculty in adapting to living in Mankato and working at MSU,
Mankato. This year there were 15 faculties in the program, supported by 15 senior mentors
selected by CETL. Each mentor was paid $500 and both mentors and mentees received free
meal coupons for use at MSU to encourage sessions together. See Appendix 10 for more details
of this program and those who were a part of the program this year.

Plan for Activities (2008-2009)

The plan for 2008-2009 is basically to continue all of our programs other than the Collaborative
Learning CoP which will end after one year of existence. We do plan to add a new CoP that will
grow out of the summer Integrated Course Design Workshop that will be held at MSU on June
2-3,2008. This workshop is partly funded with monies left from IPESL (a mistake was made
with fringe payment being estimated too high) and left over monies in the CETL account. We
have 45 faculty registered for the two day event with 41 receiving $350 stipends for their work.

All those who participate will receive breakfast and lunch both days and free copy of “Creating
Significant Learning Experiences” by Dee Fink. For more information on this workshop see
Appendix 11. We plan to begin a new CoP for those willing to continue the experience with
course design in the fall and spring semesters. We will have a sign-up sheet at the end of the
course design workshop in June. We think that the two day workshop will be a great impetus to
encourage faculty to continue to work on course design and come together in groups to share
successes and problems throughout the year.



We think we will be at a maximum of offerings for next year, especially due to the sabbatical by
the Director for the spring semester. A faculty member from the Education Department as
agreed to replace the director (1/2 time reassignment) for this sabbatical semester.

There will be an all day conference titled, “Teaching with Technology” in November which is
co-sponsored by CETL, Instructional Technology, and Extended Campus. This is the only large
event planned for next year by CETL due to the absence of the director during the spring
semester.

Concluding Reflection

Six years ago CETL was started at MSU through the suggestion and insistence of the faculty
association. At first, only a one-half time position ran a small budget (about $2000). Thanks to
the Active Learning Advocate Grant for two years out of CTL, we were able to leverage the
director’s position to full-time at the end of the grant period. Simultaneously, we received
increased funding by the MSU administration which now is well over $100,000 per academic
year. In fact, next year we will add a full time Instructional Designer to CETL which will push
our budget upwards another $80,000. We have also been successful with other grants totaling
nearly $50,000 in the past two years.

More important than budget issues, CETL is now seen by faculty as a safe and helpful place to
visit to learn more about teaching and learning. This year alone we had over 100 professors in
year-long learning communities that have made a huge difference in the way faculty
development is accepted by the university and the culture of caring about teaching.

Added to this are a great number of faculties willing to volunteer to aid CETL in facilitation of
programs or aiding new faculty in mentoring or peer faculty consultation in the classroom

This spring we decided to attempt the first ever summer workshop out of CETL—June 3-4 all
day workshop on Integrated Course Design. We had hoped that as many as 20 professors would
give up two full days in early June to learn this valuable concept. Instead we ended up with 41
registering and attending for two days in the middle of the summer. At a unionized institution
where summer faculty development activities were never before offered, this is a testament to
both the change in climate among faculty toward developmental activities and the interest
faculties now show toward learning more about good teaching.

I should mention in this reflection that I really enjoyed my work as a “guide” for the director of
CETL at St. Cloud State. We forged a strong relationship over time which culminated in my
visiting St. Cloud State to talk to a large group of department chairs about the possibility of
forming a CoP for Department Chairs. From what | hear, this group will meet next year and the
administration is most supportive of this happening. It was good to share things learned in the
work at MSU and | look forward to seeing what that institution does in the future that we might
borrow as a sister institution of like size.

It is my distinct honor to be the founding director of CETL at our campus. | continue to be
amazed and proud of our professors who do not see faculty development as remedial in any way.
If we only had been successful with the Faculty Teaching Certificate Program these past four



years that might have been enough. When we add in all the other programs flourishing and the
monies coming in through grants we can be sure the future for faculty development at Minnesota
State Mankato is bright.

List of Leader’s Professional Development

June 2007—Course Design Workshop at SUNY-Brockport (presenter)

June 2007—Course Design Workshop at Middlesex Community College in Boston (presenter)
June 2007—Course Design Workshop at Kansas City Community College (presenter)

June 2007 --American Society for Engineering Education Conference (presentation as part of
NSF Grant) in Honolulu, HI

August 2007—Panel Presenter at MERLOT Conference in New Orleans

August 2007—Course Design Workshop at University of South Dakota (presenter)

October 2007--CTL Leaders Workshop — Cragun’s Brainerd

October 2007-- POD Conference — Pittsburg

November 2007-- Collaboration Conference in Bloomington, MN

November 2007--Course Design Workshop at University of Nevada-Reno (presenter)

January 2008 —Conference on Teaching and Learning in Honolulu, HI

February 2008 — Lilly South Conference Greensboro (presenter)

February 2008 — Collaboration Conference in Bloomington, MN

February 2008 — Integrated Course Design Workshop at Hennepin Tech in Brooklyn Park, MN
(presenter)

February 2008 — RSP Conference in Twin Cities (presenter)

March 2008 — Lilly West in Ponoma, California (presenter)

March/April 2008 — Educause West Conference in San Francisco

April 2008 Consultation with chairs at St Cloud State University (for CETL at St. Cloud State)
April 2008-- CTL Leaders Workshop in St. Paul, MN

April 2008—Course Design Workshop at MSU for concurrent enrollment faculty (presenter)
May 2008 — Course Design Workshop at Central State University in Dayton, Ohio (presenter)
May 2008 —Active Learning Workshop at Ashford College in Clinton, lowa (presenter)

May 2008 — Course Design Workshop for accounting professors in Louisville, KY (presenter)
May 2008 — Course Design Workshop at Normandale Community College in Bloomington, MN
(presenter)

May 2008 — Dee Fink & Associates Workshop in Chicago (presenter)



Budget Statement
The monies received from CTL for programming this year were used to help pay are workshop
presenters, Dr. Millis and Dr. Zarajsek.

Appendices

Appendix 1
FACULTY TEACHING CERTIFICATE PROGRAM
PRE AND POST TEST RESULTS
2007-2008

(all answers based on scale of 1-5 with 5=excellent and 1=poor)

1. How would you rate your formal education about college teaching?
Pretest result: 2.9

2. How would you rate your preparation for college teaching?
Pretest result: 3.2

3. How prepared are you in the discipline in which you teach?
Pretest results: 3.9

4. How confident are you with active learning/cooperative learning strategies?
Pretest results: 3.7  Posttest results: 4.33
Total gain in confidence=.63

5. How confident are you with using technology in teaching?
Pretest results: 3.7  Posttest results: 4.1
Total gain in confidence=.4

6. How confident are you in terms of developing diversity in the classroom?
Pretest results: 3.5  Posttest results: 4.05
Total gain in confidence=.5

7. How well prepared are you to design courses that integrate outcomes, activities and
assessments?

Pretest results: 2.9  Posttest results: 3.74

Total gain in confidence=.84

8. How confident are you in terms of developing a course design that encourages significant
learning on the part of students?

Pretest results: 3.1  Posttest results: 3.95

Total gain in confidence=.85



9. How well do you think you develop critical thinking for your students?
Pretest results: 3.4  Posttest results: 3.86
Total gain in confidence=.46

Example of capstone project of FTCP participant:

Rachel Anderson Droogsma, Ph.D.
Assistant Professor

Department of Speech Communication
Minnesota State University, Mankato
CETL Capstone Project

Spring 2008

Course: SPEE 203 — Intercultural Communication
Lesson: Language & Culture

Activity Generated in Support of Active Learning: Understanding Language, Culture, and
Perception: The Sapir-Whorf Hypothesis

Rationale: The justification for this activity stems from 1) the importance of active learning in
student comprehension and retention of information; and 2) the results of my teaching goal
inventory, which indicates that I stress “Liberal Arts & Academic Values” and “Personal
Development” the most in my intercultural communication courses. As | examined my teaching
inventory, | found the list of goals generated by the survey useful since it allows me to identify
what | value the most as an instructor. With these goals in mind, I can create and hone class
activities that seek to fulfill these goals. Of the 12 goals that I rated “essential” in the inventory,
I have chosen the following six goals as the most important for my students to achieve:

1. Develop the ability to apply principles and generalizations already learned to new
problems and situations;

Develop the ability to draw reasonable inferences from observations;

Develop an informed appreciation of other cultures;

Learn to understand perspectives and values of this subject;

Develop an openness to new ideas;

Develop the capacity to think for oneself.

ok wn

With these six goals in mind, | developed a way to incorporate active learning into my
intercultural communication lesson on language and culture by creating an activity that
encourages students to apply the Sapir-Whorf Hypothesis. In previous semesters when | have
taught the Sapir-Whorf Hypothesis, students seemed a bit confused by it because it is a
complicated theory that is frequently perceived as “out there” unless students are provided with
specific, clear examples. While I have provided examples in the past during my lecture, I hoped
that developing an activity that students could complete in small groups would encourage
students’ independent, critical thinking about the theory (goals 6 and 2); allow them to apply the
theory to examples of language use in culture (goal 1); encourage them to remain open to and
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appreciative of cultural differences in perception or values that are shaped by (or reflected in)
language variations (goals 3 and 5); and ultimately assist them in understanding the importance
of this theory in the study of intercultural communication (goal 4). | used this activity for the
first time in two sections of my intercultural communication course during spring semester 2008
and have since further developed it based on the results | observed.

Lesson Objective & Plan: The “Language & Culture” lesson for which this activity was
developed occurs later in the semester, after the students have begun to understand some of the
cultural values differences and communication differences across cultures. The goal of the
lesson is to relay to students the fact that “meanings are in people not in words” and that
“language shapes our reality.” Put succinctly, words are merely symbols that mean nothing until
cultural groups and/or individuals place meaning on them, and the words available or unavailable
to a cultural group shape and reflect that culture’s perspectives and values. The lesson begins
with an attention catcher/activity (5 minutes); proceeds to a brief lecture on language and culture,
including an introduction to the Sapir-Whorf Hypothesis (20 minutes); then the new activity
takes place that asks students to apply the theory to real-world examples (20 minutes); the lesson
continues with a discussion in which I ask students to come up with examples from their own
languages that shape/limit/bias their perception in certain ways (10 minutes); and finally an
interactive mini-lecture on examples of the ways English limits perception (with a focus on
sexist and racist language and examples of each) (15 minutes).

Activity Description: “Understanding Language, Culture, and Perception: The Sapir-Whorf
Hypothesis.” Students were broken into five small groups (with about five students in each), and
each group was given a different example of language use in a specific culture (see below for
examples 1-5). Groups were told to decide 1) why they think the culture(s) represented in their
example possess (or do not possess) certain terms; and 2) what impact these terms (or lack of
terms) has on people’s perception in the culture? In other words, students must together generate
reasonable explanations for why a culture would or would not have certain words and then
generate reasonable inferences about how this language use impacts how people in that culture
view the world. This is the essence of the Sapir-Whorf Hypothesis — that language is shaped by
what is important to a culture (what words are necessary and what words are not) while it also
shapes and limits what people notice about the world around them and what they do not notice.
After the students generate answers to both questions, they share their assertions with the entire
class one at a time. Then, a larger group discussion ensues in which the class discusses the
similarities (and differences) in their examples and their implications. | then encourage students
to be introspective about their own language and how that privileges or constrains their
perception in certain ways. Then, | introduce examples of sexist and racist language to introduce
how power is also expressed through language.

Reflection & Results: While this activity is a difficult one (the examples are not easy), the fact
that students work in groups allow them to brainstorm a number of plausible explanations for
each assigned example. In fact, | was impressed by the depth with which students were able to
“explain” their examples by building off of one another’s ideas. I was pleased that they were
able to put the Sapir-Whorf Hypothesis to work in an effective way, and that the activity
produced a fruitful discussion about language and culture, as well as language and power. In
fact, it was particularly important to me to begin with more general examples (in the activity) in
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order to lead into a discussion of language and power. Due to this activity, | found that the
students grasped the connection between language and thought well enough to understand the

implications of the existence of sexist and racist language. After all, if one accepts that language

shapes thought, speaking racist or sexist language also must shape thought, causing one to

become prejudiced or racist toward others. The students drew this connection on their own when

| introduced it to them, | believe, because of the activity. Finally, | believe the activity was a

memorable one, as several students mentioned it in short essays on their exams, and several more

referred to it during later class discussions. Incorporating active learning, then, allowed me to
achieve the teaching goals I described above, and I plan to use it again in future semesters.

Intercultural Communication Class Activity
Understanding Language, Culture, and Perception: The Sapir-Whorf Hypothesis

Example 1

The people of northern Pakistan who speak Balti have many different words for “rock,”
including:

Brak-lep — flat rock
Khrok — wedge-shaped rock
Khodos — small, round rocks

1) Why do you think these particular terms exist (or why other terms do not exist) in this
language? 2) What impact do these labels have on people’s perceptions in this culture?

Example 2

Consider the impact on perception of the following examples:
English people and bulls have legs; Spanish people have piernas and bulls have patas.
English people and horses eat; German people essen while horses fressen.
English has a word for ant; the Garo of Assam, India, have many words for different

types of ant but no single-word equivalent to ant.

1) Why do you think these particular terms exist (or why other terms do not exist) in each
language? 2) What impact do these labels have on people’s perceptions in these cultures?

Example 3

Maori kinship terminology distinguishes between siblings in different ways from English.
Teina — younger sister of a female, younger brother of a male

Tuakana — older sister of a female, older brother of a male

Tuahine — sister of a male
Tungane — brother of a male

12



Based on the semantic distinctions (meanings) of these words, 1) Why do you think these
particular terms exist (or why other terms do not exist) in this language? 2) What impact do
these labels have on people’s perceptions in this culture?

Example 4

Look at the chart below. It lists the terms used to describe basic/primary colors in English,
Shona (a Bantu language spoken in Zimbabwe and parts of Mozambique), and Bassa (a Niger-
Congo language). 1) Why do you think these particular color terms exist (or do not exist) in
each language? 2) What impact do these labels have on people’s perceptions in each of these
cultures?

Basic Color Terms in English, Shona and Bassa
[ B
=SelINg  purple blue green yellow orange red

S1ple] = cipswuka citema cicena cipswuka

hui 20za

Example 5

29 ¢c 99 C6y

In English, every finite verb must be marked for tense (“ran” “run” “is running” etc.), but
standard modern Chinese has no tense system. It is capable of specifying when an event takes
place, but it is not required every time a verb is used. So, as an example, the very same phrase
can be used to describe some who “ran”/”run”/ “will run” and so on, with the when only being
described if the speaker wishes to.

Based on these language rules, 1) Why do you think these particular rules regarding tense exist
(or why other terms do not exist) in these languages? 2) What impact does the recognition of
tense (or non-recognition of tense) have on people’s perceptions in these cultures?

Appendix 2

NEW FACULTY ORIENTATION
Friday, August 17, 2007

CSU 253-4-5

8:00-8:30 a.m. Breakfast in CSU 253-4-5

8:30 a.m. Welcome and introductions by Stewart Ross, Director of the Center for
Excellence in Teaching and Learning

8:40 a.m. Ice Breaker #1

8:50 a.m. Presentation: “Welcome to a Great Place to Work!” by Provost Scott
Olson

9:10 a.m. Presentation: Joel Johnson (Director of First Year Experience) and

Brenda Flannery (Assistant Vice President for Undergraduate Studies and
International Education)”What do we know about our students and how
can we help them?”
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9:30 a.m.

10:30 a.m.
10:45 a.m.
11:00 a.m.
11:15a.m.

12:15 p.m.

1:00 p.m.

1:30 p.m.

2:30 p.m.
2:45 p.m.

3:00 p.m.

Panel discussion: “A Successful First year at MSU” in CSU 253-4-5 for
fixed term faculty by second year MSU faculty: Candence Mortenson-
Klimpel (Nursing), Theresa Mackey (Human Performance), and
Christopher Danielson (Mathematics & Statistics) Amy Hedman (Health
Science)

Probationary faculties go to CSU 201 for presentation by MSU Deans on
professional development plans.

Break

Diversity Issues at MSU by Dean Michael Fagin

Ice Breaker # 2

Panel discussion in CSU 253-4-5 for probationary faculty by second
year MSU faculty: Candence Mortenson-Klimpel (Nursing), Theresa
Mackey (Human Performance), and Christopher Danielson (Mathematics
& Statistics).

Fixed term faculties go to CSU 201 for presentation by MSU Deans on
professional development plans.

Lunch and welcome by President Richard Davenport

Support for Faculty Research at MSU by Interim Dean of Graduate
Studies and Research Anne Blackhurst and Michelle Carter, Interim
Director of Research and Sponsored Programs

Presentation: Workshop on creating quality courses and syllabi (Stewart
Ross)

Break

Extended Learning and online teaching at MSU (Dean Lipetzky and Judith
Luebke, faculty fellow for Extended Learning)

Teaching with Technology (Marilyn Demont-V.P for Technology, Wayne
Sharp,Vicki Petersen, Jeff Henline, and Matt Clay)

3:45 p.m.-4:30 p.m. Resources and programs for faculty at MSU (Stewart Ross and Lori

Lamb—Director of HR

Appendix 3

New Faculty Orientation Evaluation (August 2007)

1. What did you find most valuable about the session?

Being introduced to the various issues of concern for new faculty

The diversity of topics and the representation of administration in each topic tell me
the campus is seamless 5

Understanding if tenure process—great explanation of syllabi 6

Panel discussions with Dean and 2" year faculty. Good timing 3

An understanding of all of the resources available to me as a new faculty. The open
and genuine caring community by every presenter.

PDP information well done liked meeting and hearing from all deans, HR etc.. Nice
to put faces with names.

Overall good overview of the University.
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Informative speakers.
Meeting new faculty members, discussion of tenure and promotion with deans,
syllabi conversation.

| found that this orientation purports to show a new faculty a real, workplace which
she is about to launch.

Technology in classroom.

Lot about college, teaching and how to get started at MSU

The deans session related to PDR/PDR 3

Very informative  teaching information, panel disc, PDP opportunities, syllabus into
etc. A lot of material was covered in an efficient way 3

Meeting with Deans on PDP

Getting to know people and University

Overview of departments, resources, contacts etc... 2. Article 22 presentation.
Discussion of Teaching

Learning about the Faculty Teaching Certification Program

Student Demographics

Most Stuff- TNT, Certificate program college student expectations.

Information on active learning methodologies.

Connecting with others, Dr Ross-history + knowledge of MSU, Mankato, leads to
zillions of resources to acclimate to campus.
The panel discussion by previous first year faculty

Printed resources, meeting fellow instructors, this was lively and informative
Enthusiasm behind topic!! And key important information stressed

Networking, technology session and professional development planes

Stewart’s sense of Humor, Syllabus development info, the panel discussion from the
faculty on the 1% year info about CETL and Research Resources

. What was the least valuable about the session?
Information about the syllabus- specifically like course name, number, section, room,

dates, objectives, etc. Already familiar.

o Some of the topics covered too many topics and were too long.

o Some speeches were long winded—this could have been done over a
shorten time period.

. Online learning/ D2L—needs own session

. It was difficult to stay focused in afternoon due to the large amount of

information, there is too much take away paper with the reality that there is not
time to use it all present resources and where to access 2

o Probably got a little long-but can’t be helped, appreciated being paid for
time. Many handouts—cut back to necessary ones offer rest as optional.

o | despise speakers who apologies for the fact that they are going to be
‘Boring’ or ‘Just Going To Talk At You”

o Provide page with links and short course descriptions.

o Technology session--- too short to cover much of value, plus and find the
less computer savvy people ask questions that should be reserved for \on\ sessions
o Length of Orientation is rather long.
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J A lot was said about CETL but I can’t register as I am fixed term. It’s a
bummer. Although I am from a diverse background I didn’t get anything out of
the diversity in the campus presentation.

o It was difficult to follow all the acronyms-having the presenters put the
full name on the computer would make it easier to follow

. All the “welcomes”  very long but could be abbreviated

o All the sessions were helpful 2

o Icebreakers

o Online rep- not applicable

o Syllabus development

o It was grand! In the letter with agenda, caution i.e.: acronyms- e.g. CSU as
a meet place. On the map-CSU is really SU. Simple but was a few moments of
stress.

o The human resources presentation

o The diversity session because he was speaking with the microphone held

too far from him, I couldn’t hear anything he said. Also, he talked without any
notes/power point
. Workshop on creating quality courses

3. What questions do you still have that could be answered at this session?

. My position is unique so there are many but I will contact the respective
department

J How do | access my email?

o Where do | get software beyond standard applications?

o After processing time there will be more. Everyone has nicely left an open
invitation to contact them when those questions arise.

. Might have been nice to have a little more interaction time-creating a
cohort.

. How to sign up for mentoring?

o More information on HR benefits

o So, when you are no longer referred to as “Probationary” faculty-once you
receive tenure.

o How do you set up email? What is a Tech 1D, why do you need it?

o How to use D2L and technology

o Professional Development and Evaluator and Professional Development
Plans

o Can a list be generated of new faculty members and their departments (For
Cross-Department Collaboration)

o Warned about fitting in time

o FERPA guidelines and polices, academic calendar-duty day calendar, how
do I access other teaching/faculty policies

o Is there an expected work day of 8am to 4:30pm or do faculty have
flexibility to schedule there time so they put in 8hours

o Hard to imagine that anything could be “fit” in... Unless you went to a 2
day format.
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. When is the 1% D2L in-service

o Think IFO chat must come eventually or else was brain dead when the
IFO was mentioned briefly.
o Are we required to re-do data privacy, HIPAA. Responsible conduct of

research here or could we show proof of the training record from the institution
we are leaving?

o When to start plugging in classes into D2L

o How do | log onto Mavnet, etc.

. What suggestions do you have to improve the session for new faculty?

If there is any way to add/extend a break or to divide the information across a day and
half, the process might not seem quite so overwhelming especially since much of the
information will be repeated during orientation.

More breaks, shorter sessions, bullet point literature, tours of the campus and
department

Less bombardment of information. Great important but just too much.

Session should be shortening. Too much passive learning.--> 4

How to access MAV account

Create well organized web-site with resources, paper handout (Today was tough on
the Environment) and links to various players represented today.

Hands-on session for using technology in classroom

Overall great with very useful information. Having lunch or activities outside of this
room would help add variety, allow us to get up and move more- it gets to be a long
day in one space. Save technology talk for training or people 2 exam times with
questions and get frustrated.

It might be difficult practically, but I like to have a two-day orientation of the length
and the content of the orientation are to be kept.

Provide an example of a syllabus used at MSU

| wish we could get information on D2L and syllabus design, etc.

Also have the section for each Department information

Send some Material via mail so that faculty has time to read through generate
questions for presentation.

Perhaps some more information could be placed online and make available prior to
start day, i.e. contract is signed, classes assigned.

Can all this be compiled into a faculty resource handbook,

Contact Information: Email, Name, Department, Phone number of the entire new
faculty who attended the day.

It was Excellent! Stewart in outstanding there’s just so much to cover-while we are
also worrying about getting started in our Departments.

Research support information was dry.

Less paperwork, use online resources 2

Don’t hold on a Friday

Super as is. Appreciate this day even for time spent (Novel Idea!), keep segmented
orientation as is: One full day.

17



e More time allotted to D2L training since the 1% week of duty days are full of
orientation activities not allowing for much time to preparation for courses or
familiarize you to D2L.

e A few minutes on basics like getting a Mavcard + email address. Wish | would have
learned about the new employee orientation tutorial before today—doing that earlier
would have helped me feel more connected to MSU before | arrived today.

e 2 sessions of 4 hrs each

e To get this information Earlier than the week before school

Appendix 4

DEPARTMENT CHAIRS CoP
Spring 2008

Wednesday 2-3 p.m.—Feb. 13, March 5, April 16
Anderson

Conlon

Friend

Hudson

Hustoles

Keating

Groh

Marg

Rushing

Thursday 1-2 p.m.—Feb. 14, Feb. 28, April 17
Bliesmer

Cherrington

Cronn-Mills

Engeswick

Fee

Grabowska

McConnell

Robicheau

DEPARTMENT CHAIRS WORKSHOP
NOVEMBER 20, 2008 CSU 253-4-5
NOON-3:30 P.M.
NOON-12:30 p.m. Lunch

12:30-2:00 p.m. Budget Issues and Concerns
Provost Olson, Rick Straka, John Winkworth

2:00-2:15 p.m. Break
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2:15-2:45 p.m. Assessment Issues at MSU
Provost Olson and Avra Johnson

2:45-3:00 p.m. Doctoral Program Issues
Provost Olson and Dean Blackhurst

3:00-3:30 p.m. Online Courses
Provost Olson and Dean Lipetzki

Appendix 5

RESEARCH TITLE AND ABSTRACT FOR
SoTL CoP PARTICIPANTS

Title: Development of a Vapor Compression Refrigeration Simulation to Mimic Both
Experimental Equipment and Results

Patrick Tebbe, Department of Mechanical & Civil Engineering

Virtual experimentation is the use of numerical techniques to simulate the entire experimentation
process; physical operation of the equipment and resulting data. Many educators see wide
ranging applications of these techniques with advantages in terms of learning pedagogies,
equipment costs, and online education. However, there are several well founded concerns such
as the realism of the data and the impact on student outcomes. Students in engineering often are
required to take several experimentation courses during the course of their undergraduate
curriculum. The experiments performed can encompass very non-linear and coupled
phenomena. One such experiment is the study of a vapor compression refrigeration cycle.
Adjusting one cycle parameter often induces changes in several others. It is common for
students to operate the cycle in a way which violates standard cycle assumptions or which can
create safety hazards. A simulator which attempts to resolve these issues is being developed for
student use. | hope to determine if the simulator improves time in lab, safety, and understanding.
I would also like to verify if the graphical interface is necessary for student improvement.
Alternatively, | may also examine what impact use of the simulator has after performing the
experiment.

Title: Readability of Chemistry Textbooks

Jeffrey R. Pribyl, Department of Chemistry & Geology

My research in the area of teaching and learning takes several paths. One is looking at the issue
of readability of college level chemistry textbooks from introductory chemistry to physical
chemistry (senior level course.) In this work, we have recorded the readability of over 35
chemistry textbooks using three different methods. Many of the books are written at a level too
high for the students in the course. The second path of my research is looking at guided inquiry
teaching versus lecture teaching in introductory college chemistry courses. This work also
includes looking at students learning styles and self- efficacy as related to course success.

Title: Promoting and Retaining Satisfied Students in Your Program: Course Design
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Angela Monson, Department of Dental Hygiene

We have a responsibility to help potential applicants determine if our program includes the best
career choice for them. Good fit of career promotes a satisfied workforce, along with program
retention. Programs can utilize a pre-requisite introductory course to promote good career fit.
This research examines: 1) how to design a program-specific introductory course; 2) students’
value of introductory course; and 3) the impact of introductory course on career identity.

Title: The Effectiveness of Teaching Cultural Awareness through a World Dance Course
Julie Kerr-Berry, Department of Theatre & Dance

The purpose of this investigation is to measure specific learning in my World Dance in Cultural
Perspective course. As a result of this course, I want to determine if student’s perception of the
world has been enlarged and whether their beliefs systems have changed to become more
accepting of cultural differences. Dance is well positioned to provide students with a window
into diverse cultures and to make them become more aware of such concepts as: oppression,
prejudice, discrimination, racism, and ethnocentrism. A pre and post-test will be administered as
well as other assessment instruments to measure learning.

Kristen Cvancara, Department of Speech Communication

While research in the communication discipline has focused on prescriptive and descriptive
investigations of the influence strategies used by teachers, little work has focused on teachers’
use of antisocial tactics within a classroom environment to influence student behavior. As a
result, this study investigates the kinds of influence tactics students perceive teachers use to gain
student compliance in the classroom, specifically examines antisocial forms of influence that
students perceive teachers use when it appears a(the) student(s) is(are) not complying with the
teacher’s expectations. The theoretical framework upon which this project is based includes
attitude and social influence theory with verbal and nonverbal immediacy theory.

Geometry Knowledge in Technology: Investigating the interaction between secondary
mathematics licensure students' understanding of geometry and their use of dynamic
geometry software

Christopher Danielson, Department of Mathematics & Statistics

The educational software package The Geometer's Sketchp@éSP) is a powerful tool, common

in secondary mathematics classrooms, for visualization that is built on geometric principles.
Teachersd understanding of geometry seems
effectively with students. My research activity will be directed towards answering the question,

What geometry knowledge is revealed t-hrough

service teachers produc@®e research is being conducted with the hypothesis that teachers who
produce more effective and better structured sketches will tend to have deeper knowledge of
geometry. In other words I hypothesize that creating effective GSP demonstration sketches
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depends on geometry knowledge rather than simply knowledge of GSP or of computers more
generally.

Title: Becoming Tolerant Toward Diversity
Anne Dahlman, Department of Educational Studies

This research aims to explore and describe the process of evolving beliefs and values of the
secondary teacher candidates in a multicultural education course in a teacher education program
at MSU, Mankato in regard to tolerance for difference and diversity.

Through a variety of data collection methods (a comfort rating scale, multicultural experience
questionnaire, written reflections and a focus group and interviews), this study seeks to
investigate and document the process of secondary teacher candidates (n=90) in developing
multicultural understanding and increasing tolerance toward diversity.

The activities that teacher candidates participated in and that were aimed at providing the
candidates with opportunities for increased exposure to diversity include: service learning, book
club discussions, guest speaker visits from all diversity groups, written reflections on encounters
with diversity groups that cause one discomfort, self-reflections on one’s own culture and
background, etc. The study seeks to document instances of changes in the pre-service teachers'
attitudes and perceptions toward diversity.

Title: Developing a Rich Learning Internet-Based Simulation
William Joseph Brennan, Department of Economics

Future Social Security solvency and defined pension cutbacks leave a void in young worker
retirement security. A rich learning environment described by Fink has been developed to
prepare macroeconomics students for retirement planning through groups of 4 — 5 students
managing a $500,000 portfolio, describing what they have learned, and evaluating each other. In
addition, students in all four sections of my macroeconomics class complete a survey the first
day of class describing their use of savings in the past, a hypothetical scenario of working at
Target Corporation after graduation and having a choice where they would invest their monies,
questions of how often they obtain financial and current events information, and questions on
how they feel about investing risk and confidence in investing. After the initial survey, students
complete an additional survey at the end of the semester with some of the same questions to see
how their ideas of investing in a hypothetical 401k and their confidence in investing changes
with increased knowledge of the macro economy and financial system. | would investigate how
students change their ideas on investing as their knowledge of macroeconomics and exposure to
investing increases during the semester. | might also look at the success of groups in actual
investment performance, student involvement in groups, and changing investing and financial
attitudes of students over the course of the semester.

Title: Assessing Service-Learning in Anthropology

Susan Schalge, Department of Anthropology
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| am studying the effect of service-learning and community-based research on student learning
and satisfaction in the Department of Anthropology at MSU, Mankato. Student engagement, the
application of knowledge, service to the community, and diversity has been identified as explicit
and important objectives at the University. Learning outside the classroom helps students
actively discover knowledge and apply skills. The primary objective is to enhance students’
skills by engaging them in experiences with diverse communities, especially immigrants and
refugees. Such experiences help students to see the world from another’s perspective and apply
core concepts in Anthropology. | am utilizing a variety of qualitative and quantitative methods
to collect data on the impact of service-learning and community-based research on student
learning and satisfaction. The assessments will be used to enhance the overall quality of the
program and participant satisfaction. Qualitative measures include participant-observation,
interviews and questionnaires with student and faculty participants as well as community
partners. Pre-, mid- and end of the semester student evaluations/surveys constitute the main
quantitative data collected on program effectiveness. Student reflection papers and end of the
semester evaluations with faculty and community partners will be conducted in order to gauge
how well project and course objectives were met. The quality of students’ written work will also
provide information on the development of critical thinking skills. Faculty and community
partner evaluations assess the work of students and the effectiveness of the program in meeting
objectives.

Title: Development of an Inventory to Assess Pre-service Teachers’ Perceptions of Self-
Efficacy to Teach Functional Content and Skills Related to Alcohol, Tobacco, and Other
Drugs

Marlene Tappe, Department of Health Science

There are very few instruments to assess pre-service and practicing teachers’ perceptions related
to professional practice in health education. A valid and reliable instrument for assessing
teachers’ perceptions related to the delivery of standards-based instruction in health education
would be a key tool for course and program assessment activities. Such a tool can provide
insight regarding students’ progress toward meeting professional competencies as well as
information regarding the type and timing of teaching and learning activities designed to enable
students to meet professional competencies. Therefore, the goal of this project is to develop an
instrument to assess pre-service teachers’ perceptions of self-efficacy to teach functional content
and skills related to alcohol, tobacco, and other drugs. The CDC has identified functional
content for alcohol, tobacco, and other drug education and I, by virtue of my involvement in the
development of materials linked to the National Health Education Standards, have defined and
developed skill cues for the skills embedded within the National Health Education Standards and
Performance Indicators. The instrument will be administered to approximately 150 students
enrolled in HLTH 310 at the beginning and end of the spring 2008 semester. Statistical analyses
will include factor analysis (Principle Axis Factoring with VVarimax rotation, and Maximum
Likelihood with Varimax rotation), Cronbach’s alpha reliability, Kuder-Richardson reliability
analysis, descriptive statistics, and Pearson product-moment correlations. Immediate
information that may be generated by this study could be a comparison of students’
understanding of functional drug education content and skills as result of the approach that I, in
comparison to other faculty and instructors, take to teaching HLTH 310: Drug Education.
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RATS and GRATS in Problem-Based Learning: is it an effective learning tool?
Vicki Luoma, Department of Accounting and Business Law

In problem-based learning testing is used as both a learning and evaluation tool rather than
exclusively as an evaluation tool. After redesigned classes to accommodate a problem-based
learning format, |1 am attempting to determine whether the individual readiness assessment tests
(RATYS) and the group readiness assessment tests (GRATS) were acting as a learning tool. In
addition does it work across disciplines?

The Impact of the SoTL CASTL Program at Minnesota State University, Mankato

Minnesota State University, Mankato (MSU) was honored to be selected for the SoTL CASTL
Program two years ago. We have gained much from our work and hope we have added value for
other colleges too. Our Center for Excellence in Teaching and Learning (CETL) is now in a
sixth year of operation and we were in a good position to join the program. Much of what we do
for faculty centers on Communities of Practice (or Learning Communities as we called them two
years ago).

Below is a brief outline of ways MSU has been impacted by the program.

1. Dr. Ross, the Director of CETL received a Faculty Improvement Grant to visit three
campuses in the program. He visited Middlesex Community College, Salem College,
and Pine Manor College. He also was able to attend a teaching/learning conference in the
Boston area on the trip. During the trip he was able to make connections with other
campus leaders in the program, attend a SoTL faculty group, learn about Second Life
from a faculty member and share best practices with others in terms of what was
happening at MSU.

2. After joining the program, we learned about the book, “Cultivating Communities of
Practice” and began to change the MSU learning communities to Communities of
Practice. This was not a major change but improved the way we looked at forming
groups of faculty working on teaching/learning issues in groups across the disciplines.

3. Because of the Carnegie CASTL program, we applied for a $23,000 grant to develop a
SoTL Community of Practice this academic year at MSU. We won the grant and were
able to take a group of 16 selected faculties to two national conferences on teaching and
learning (SoTL) and a statewide conference. Each participant will also receive a $1000
stipend for their work and to encourage them to present their research and/or get it
published in a journal. We have applied for a second grant for the 2008-2009 academic
year and have heard we have an excellent chance of winning this.

4. We sent a proposal to present the story and share the work of our SoTL Community of
Practice at the 2008 International SoTL conference in Edmonton in the fall.

5. Through a $300,000+ grant last year, 38 professors each received $5000 (through a
competitive program) to infuse their courses with critical thinking for undergraduates.
We ended up with a number of Communities of Practice working throughout a semester

23



to this goal. Many presented their work at national conferences and a few have research
that has been accepted by journals for publication.

6. Three participants in the program listed in no. 5 above presented their work to the other
CASTL universities in our cohort through an ITV hook-up.

COMMENTS FROM THE 2007-2008 SoTL COMMUNITY OF PRACTICE

“The SoTL effort involves not just being a better instructor or having a better understanding of
the students, but really structuring activities in a way that qualifies them as a legitimate research
and scholarly effort. As one of the group facilitators for this year’s SOTL Community of
Practice, | can attest to the development and learning that has occurred; both for the participants
and for the organizers. Through group and individual meetings with the SoTL faculty I have
seen the great interest they have in sharing their pedagogical efforts in a meaningful and
professional way. A second SoTL Community of Practice will have the benefit of this year’s
experience and will be even better positioned to make an impact on faculty from across campus.”
--Patrick Tebbe, Mechanical & Civil Engineering

“As one of the group facilitators, I know the impact it has had on not only the participants work,
but my own work. During this fall semester, | was able to submit an article for publication based
off work done by an undergraduate student. It is the accountability of being in a group that
helped me overcome several barriers to submission. | now have motivation to continue working
on several articles for publication. The members of group have shared much about their own
research and teaching. These conversations are the backbone of growth and change for our
institution.”

--Jeffrey Pribyl, Chemistry and Geology

“This group has introduced me to other faculty outside my discipline who also enjoy research
and teaching. I have discovered new methods of scholarship centered on both instruction and
learning that will benefit both me and my students. The group is an excellent demonstration of
how both research and teaching are instrumental to the mission of our university.”

--Angela Monson, Dental Hygiene

“I was happy to be selected for this group as I was looking for a venue where I could connect
with colleagues across colleges to engage in conversations about research and the scholarship of
teaching and learning. It is inspiring to share our research and even collaborate on projects. |
appreciate the camaraderie and social support this group provides. One highlight so far this year
was our trip to the Collaboration Conference in the Twin Cities that helped us reflect on our
work together. This group has already played a significant role in my professional and
intellectual growth and happiness at MSU.”

--Anne Dahlman, Education

“I have found this group to be a terrific source to push me to become a better teacher. It is
wonderful to be with other professors in this group working toward a common goal of deeper
learning for our students. If this group is helping me, and it is, why not allow a second group to
flourish again next year?”
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--William Brennan, Economics

“’Beyond the actual research SoTL has provided a platform for discussions about the value of
good teaching, research on teaching, methods of doing such research and resources to assist us in
this endeavor. Movement toward publication is a constant issue; we can see many taking those
steps in this group as we are encouraged to do so. Tangible outcomes have already been realized
in the group through my attendance to the Collaboration Conference in November and a
presentation | will give at the next conference in February. All this plus the camaraderie among
an engaged group of faculty who feel the support of our administration “putting its resources
where its mission is”—WOW! A second group such as this can only help us get better as
teaching faculty as we build on our experiences.”

--William Wagner, Sociology & Corrections

“Working with the SoTL group has allowed be to bring ideas to the table and to dialogue with
colleagues in other disciplines from across the University. | have attended one conference,
which | found inspiring. Additionally, | need to say that without SoTL funding I would not be
able to travel to present a paper at an upcoming national conference—the National Association of
African American Studies (NAAAS) conference. This conference is not in my home discipline
of dance, which makes its acceptance into the conference exciting!”

--Julie Kerr-Berry, Theatre & Dance

“The SoTL group has been productive because it is part of a comprehensive plan I've cobbled
together through a range of MSU programs. | participated in the Teaching Certificate program
during my first year on campus, then the IPESL program. Both of these experiences encouraged
and supported quality teaching | feel is important in my work, and they provided a much more
positive atmosphere for teaching than | experienced at other institutions. The next logical step,
then, is to develop ways of systematically studying the teaching I feel so strongly about, and the
SoTL group has been supportive of that step.”

--Christopher Danielson, Mathematics & Statistics

“Thanks in part to the work I am doing in this group, I have been invited to present at several
conferences in my field and have received excellent evaluations.”
--James Burnett, Sociology & Corrections

“I have had opportunities to collaborate with peers across the campus in multiple disciplines in a
diverse and enthusiastic environment. | would not have had this experience in any other setting.
| have learned techniques and refined ideas that | can incorporate in my classes. | have had the
opportunity to share both scholarly research and creative activities that not only involve teaching,
but methodologies that | can use both immediately and in the future. The group is supportive,
enthusiastic, and willing to share ideas. In addition, the team is willing to explore ways we can
incorporate these different ideas into different disciplines. 1 feel I have developed important
relationships throughout the university in a variety of colleges and disciplines that | can rely on
in the future.”

--Vickie Luoma, Accounting and Business Law
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“Primarily, the SoTL Community of Practice has allowed me an opportunity to merge my efforts
in research and teaching, which has proven to be an efficient and effective strategy for me to
advance manuscripts for conference presentation and publication. Secondarily, | benefit daily
from the social networks established through my participation in the SoTL (as well as CETL and
CESR) program(s). My connections with faculty in this program encourage me to feel at home at
MSU, and compel me to stay and be a part of the community here.”

--Kristen Cvancara, Speech Communication

Appendix 6

Teacher Education CoP

2007-2008

Name Phone Department College
Alvarez, Michelle 1253 Social Work SBS
Benson, Annette 6812 Nursing AH &N
Dahlman, Anne 5211 Educational Studies Education
Dahlstrom, Ginny 5570 Human Performance AH &N
Danielson, Christopher 6401 Math/Stats SET
Hamilton, Heather 2118 Theatre A&H
Lavoie, Bethann 5499 Biology SET
Lybeck, Karen 5509 English A&H
Tappe, Marlene 2686 Health Science AH &N
Taylor, Gregory 1815 Modern Languages A&H
Wenger, Gina 5484 Art A&H
Appendix 7

ATTENTION AT MSU FACULTY
The Center for Excellence in Teaching and Learning invites you to
attend this special workshop, free of charge. Keep reading for more

information!

We invite you to attend a process oriented guided inquiry learning (POGIL) workshop on
Wednesday May 16 from 9:00 AM to 3:00PM.
A box lunch will be provided free of charge.

Hosts: Jeffrey Pribyl and Mary Hadley from the department of Chemistry and Geology

Room: CSU 233.

The costs of this workshop will be covered by an NSF grant obtained by Pribyl, Hadley,

and Kaliski

The workshop is limited to 35 people. We will accept the

first 35 who register.

To register contact CETL with a return email.

The work shop facilitator will be Ashley Mahoney.
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Ashley Mahoney is an Assistant Professor at Bethel University in St. Paul, MN. She earned a
B.S. in Chemistry from Angelo State University and a Ph.D. in Biochemistry from the University
of Kentucky. She typically teaches upper level Biochemistry, Introduction to General, Organic,
and Biochemistry (GOB), and Forensics for non-majors. She began using POGIL in a General
Chemistry course after attending a workshop at the 2002 BCCE in Washington. She is currently
implementing activities she has written in her two semester GOB course. She has presented
multiple times about POGIL and related research.

AWhat i s process oriented guided inquiry | ear

The following has been copied from http://www.pogil.org/info/introduction.php

POGIL is a classroom and laboratory technique that seeks to simultaneously teach
content and key process skills such as the ability to think analytically and work
effectively as part of a collaborative team.

A POGIL classroom or lab consists of any number of students working in small groups
on specially designed guided inquiry materials. These materials supply students with
data or information followed by leading questions designed to guide them toward
formulation of their own valid conclusions - essentially a recapitulation of the scientific
method. The instructor serves as facilitator, observing and periodically addressing
individual and classroom-wide needs.

POGIL is based on research indicating that a) teaching by telling does not work for most
students, b) students who are part of an interactive community are more likely to be
successful, and c) knowledge is personal; students enjoy themselves more and develop
greater ownership over the material when they are given an opportunity to construct
their own understanding.

We have found that a discovery-based team environment energizes students and

provides instructors with instant and constant feedback about what their students

understand and misunderstand. Students quickly pick up the message that logical

thinking and teamwork are prized above simply getting "the correct answer." This

emphasizes that learning is not a solitary task of memorizing information, but an

interactive process of refining one's understanding and developi ng one' s skil |l s.

Please note that POGIL is not limited to those who are in science related disciplines.

Why should you attend?

¢ Meet with other faculty who are trying to teach skills such as the ability to think
analytically and work effectively as part of a team.

e Get ideas for you classes from the attendees and facilitator.

e Just come to investigate and see if you might be able to add one activity to your
course.

e Spend time getting started in the development of an activity with people around
to give you feedback and ideas.
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e Help others by providing your opinions and ideas.

QUESTIONS? Please contact Stewart Ross at CETL
stewart.ross@mnsu.edu

POGIL WORKSHOP REMINDER

DATE: Wednesday, May 16, 2007
TIME: 9am -3pm
LOCATION: CSU 284A/BIC

WORKSHOP FACILITATOR: Ashley Mahoney on
Process Qriented Guided [nquiry Learning

Ashley Mahoney is an Assistant Professor at Bethel University in
St. Paul, MN. She earned a B.S. in Chemistry from Angelo State
University and a Ph.D. in Biochemistry from the University of
Kentucky. She typically teaches upper level Biochemistry,
Introduction to General, Organic, and Biochemistry (GOB), and
Forensics for non-majors. She began using POGIL in a General
Chemistry course after attending a workshop at the 2002 BCCE in
Washington. She is currently implementing activities she has written
in her two semester GOB course. She has presented multiple times
about POGIL and related research.

Photo retrieved May 4, 2007 from
http://cas.bethel.edu/dept/chemistry/faculty

Those who attended workshop are listed below:
1. Albertson, Dawn N

2. Anderson, Todd Richard
3. Benson, Annette Lisa

4. Bissonnette, David J

5. Bliesmer, Mary

6. Bond, Joye M

7. Carrison, Dale K.

8. Carrison, Lyudmyla

9. Cvancara, Kristen E

10. Dahlman, Anne P

11. Evers, Craig T

12. Faul, Jade Ashley

13. Frappier, Melanie
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14. Germundson, Curt R
15. Hadley, Mary

16. Handke, Margaretta
17. Kaliski, John

18. Levin, Daniel A

19. Lund, Bonnie B

20. Luoma, Vicki M

21. Myhre, Carol C

22. Pribyl, Jeffrey R

23. Rambo, Patricia L

24. Reid, Guynel

25. Sandell, Elizabeth Jill
26. Schuette, Sandra Jean

27. Swart, Daniel John
28. Tappe, Marlene K

29. Visser, Mary F

30. Vorlicek, Trenton P

31. Welch, Linda C

Cooperative Learning CoP

2007-2008
Name Phone Department College
Bond, Joye 5923 Family Consumer Science AH &N
Carrison, Lyudmyla Chemistry SET
Evers, Craig 6383 Auto/Manufacturing SET
Fredstrom, Susan 6016 Family Consumer Science AH &N
Germundson, Curt 5483 Art A&H
Hadley, Mary 5102 Chemistry SET
Luoma, Vicki 1916 Accounting/Bus. Law Business
Olach, Thomas 5410 Accounting/Bus. Law Business
Pribyl, Jeff 6024 Chemistry SET
Quade, Ann 5318 Computer/Info Science SET
Quirk-Dorr, Danae 2141 Chemistry SET
Rambo, Patricia 2467 Chemistry SET
Reid, Guynel 5664 Educational Studies Education
Sandell, Elizabeth 5713 Educational Studies Education
Tappe, Marlene 2686 Health Science AH &N
Visser, Mary 2672 Human Performance AH
Appendix 8

A Celebration of the IPESL Initiative. Featuring Dr. Barbara Millis
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September 10, 2007, CSU284

9-12pm "Using Cooperative Activities to Promote Critical Thinking
and Student Learning”

1:30-4:30pm "Promoting Critical Thinking and Deep Learning
Through Writing and Other Activities™

September 11, 2007, CSU 284

9-10:30am " IPESL Breakfast Celebration & Keynote" featuring
Provost Scott Olson & Dr. Barbara Millis"1:30-4:30pm "Promoting Critical Thinking through
Complex Cooperative Activities"

Appendix 9

The Center for Excellence in Teaching and Learning

At Minnesota State University, Mankato Presents
Dr. Todd Zakrajsek in Two Workshops

Friday, January 25, 2008. CSU 284

Todd Zakrajsek is the inaugural Director of the Faculty Center for Innovative
Teaching at Central Michigan University in Mt. Pleasant, Michigan. Previously,
Dr. Zakrajsek was the founding Director of the Center for Teaching and Learning
at Southern Oregon University, where he also taught in the psychology department
as a tenured associate professor. Dr. Zakrajsek has written two introductory
psychology instructor's manuals for McGraw-Hill and a student study guide for
Addison-Wesley. He received his Ph.D. in Industrial/Organizational Psychology
from Ohio University and currently teaches The Psychology of Learning and
Memory, Statistics, and a Graduate Teaching Seminar. He has published and
presented widely on the topic of student learning, including workshops and
conference keynote addresses in 25 states, and Canada, Switzerland, and Sweden over the past
several years.

WORKSHORP I1: “HOW STUDENTS
LEARN: STRATEGIES FOR TEACHING
FROM THE PSYHCOLOGY OF
LEARNING”
1:00-3:30 p.m.

WORKSHOP I: “OVERCOMING APATHY
IN THE CLASSROOM" 9:30-NOON

Appendix 10
Mentor-Mentees for 2007-2008
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Name Phone Department College Mentor

Alvarez, Michelle 1253 Social Work SBS Fred Slocum
Antonelli, Monika 2507 Library Services Library Norma Krumwiede
Armentrout, Suzannah 5688 Human Performance AH & N Sandra Eggenberger
Boyd, Emily 1375 Soc. & Corrections  SBS Tamara Wilkins
Cunningham, Maurella 5247 Educational Studies Education Johnson Afolayan
Droogsma, Rachel 1270 Speech Com. A&H Kellian Clink
Harper, Jon 1411 Math/Stats SET Rajiv Kapadia
Hedman, Amy 5382 Health Science AH &N Patrick Sexton
Kamphoff, Cindra 6612 Human Performance AH & N Ann O’Meara
Letofsky, Kirsten 5893 Ed. Studies/Elem. Education Miles Smayling
Lim, Jon 5231 Human Performance AH & N Judith Luebke
Odinga, Agnes 5314 History SBS Bill Wagner

Paul, David 1418 Theatre A&H Warren Sandmann
Rodgers, Joseph 2118 Music A&H Stewart Ross
Rudel, Rebecca 6809 Nursing AH &N Bruce Poburka
Smidt, Esther 2783 Modern Languages A &H Nancy Drescher
Zammitt, Kimberly 1219 Social Work SBS James Robinson

MENTORING PROGRAM IDEAS

Relationship and Meetings

Nurture a relationship characterized by trust, honesty, and mutuality

Set goals for terms, and what should be accomplished by May

Schedule a lunch meeting as soon as name of mentee is known

Invite mentee to a campus event or offering (lecture, music, theatre, art gallery,
poetry reading, sports)

Find common interests if possible; work to develop a real “relationship” with mentee
instead of superficial meetings now and then

Develop collaborative/ equal relationship

Survival Skills—How to Flourish!

Share survival skills at each meeting—especially winter survival skills if mentee is
from a warm climate!

Discuss fears of mentee

Talk about everyday concerns and routines like parking, bookstore on campus, issues
of city of Mankato

Talk about common challenges and possibilities, like car license tabs, welcome
wagon, etc.

If mentee seems stranded or “lost” drop in on them!

Connections

As things come to mind that might help the mentee, e-mail ideas at that moment!
Try not to overwhelm mentee with information at the first few meetings
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Get birthday of mentee and send a card that day; send cards for other times also
(congratulations, get well)

Send a cheery note “out of the blue” in the middle of the semester

Make a surprise visit with a cup of coffee or soda/ water

Ask mentee for “priority” list of information needs, questions

Affirm that | (as mentor) want to be helpful and will be accessible

Information is helpful, ask about research interests, where they live, family, their
expectations of MSU, things that confuse or annoy them

PDP Process—Article 22

Resources

Professional development—what is success in this area?

Show mentee an example of a good promotion/ tenure document

Give practical advice—track documentation; have five folders in your desk drawer
and on your computer desktop to collect documentation for each of the five criteria
Help mentee to focus on short-term goals that when achieved, will lead to a
successful tenure/ promotion application. Doing this helps diffuse some of the
anxiety that comes from looking at the tenure and promotion process in its entirety.
Discuss shortcuts learned for the PDP process

Encourage attendance at annual promotion/ tenure workshop

Discuss “from professor’s point of view” each of the five areas for promotion/ tenure
Prepare mentee for initial meeting with dean

Discuss contract issues

Be practical

Stages of development—set realistic goals for each year up to tenure year

Discuss the use of resources on campus including CETL, student development,
research grants, etc.

Talk about social and civic opportunities in addition to academic ones

Try to get past your own personal experiences as a mentor; point out additional
resources your mentee might find helpful

Share insights about resources (MSU and community) to get them to the next level

Good Teaching Practices

Talk about different styles of teaching; encourage them to identify and discuss
concerns they have
Share syllabi with mentee

Suggest technological support we have for teaching (that can save time and support
their goals)

Best Practices

Active Listening—be engaged as listener, encourage mentee to talk and ask questions
Having a lunch meeting serves to give one time to think (while chewing) before
speaking!
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Lunch provides an easy-going, laid-back atmosphere much less formal than an office,
and a great get-away!

Be yourself

Be supportive and realistic

Let mentees take the lead, as mentor | have no agenda

Challenges

Time and workload for both of us

Finding time to escape the usual MSU routine work, and get together elsewhere
Although this sounds “parental” at some point it may be necessary to speak out in the
“best interests” of a mentee

Listen to mentee, be a sounding board
There are no “best practices” other than active listening; each mentee is an individual,
so take the lead from them

Campus-Community Connections/ Participation

Caution

Discuss opportunities for committee service, to explore possibilities for a good match
for the mentee

Talk about expectations for faculty productivity

Give an overview of technology challenges and resources on campus

Describe the MSU culture in a positive way—how do things really work at MSU?
What $resources available for faculty projects and research?

Point out the various activities in the campus and city community

Help mentee network among faculty and administration

Give mentee a campus tour from the perspective of a professor

Help mentee with time management issues

Share information that will help mentees develop a connection to/ pride in the
community (e.g. Mankato ranks high in quality of life)

Avoid negativity in all ways
Turn conversations back into something positive

Make a new, life-long friend and colleague
Be supportive and realistic
Follow the mentees lead in conversation

More Excellent Advice

Keep it simple—all of us have full schedules and are busy

Maintain a professional, yet casual and informal atmosphere

Offer to share PDPs and PDRs

Communicate that you are available to answer questions and concerns
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o Above all, be a good listener!

Mentor Behavior

o Be available to listen and talk to your mentee anytime the need arises; set a definite
time for a future meeting when a mentee requests advice or an opportunity to talk

. Learn as much as you can about your mentee

o Realize that this is about the mentee; you can enjoy mentoring, but the purpose of the
process is support for the mentee

o Give practical, stress-reducing “how to” advice to help remove needless stressors

o Learn to say no; help your mentee learn to say no

o Advice? Be vague and relax!!!

Formative Assessment
Consider: What have you gained? What are you hoping to accomplish? What are your next
goals? How are things going?

Appendix 11

INTEGRATED COURSE DESIGN WORKSHOP AGENDA
June 3-4, 2008

Tuesday, JUNE 3

8:00-9:00 a.m. Continental Breakfast

9:00-10:30 a.m. Session I: Background and Dream Exercise
10:30-10:45 a.m. Break

10:45-12:15 p.m. IF-AT Quiz and beginning to look at ICD ideas

12:15-1:00 p.m. Lunch

1:00-3:00 p.m. Continue ICD presentation

Wednesday, JUNE 4

8:00-9:00 a.m. Continental Breakfast

9:00-10:30 a.m. Create hypothetical course: Technology in Society

10:30-10:45 a.m. Break
10:45-12:15 p.m. Work through model with own courses

12:15-1:00 p.m. Lunch
1:00-2:30 p.m. Continue to work through model with own courses
2:30-3:00 p.m. Look at examples of courses and wrap-up, evaluation

INTEGRATED COURSE DESIGN WORKSHOP
JUNE 3-4, 2008

Participant List For Stipend

1. Auger, Rick Counseling& Student Personnel
2. Burnett, James Sociology and Corrections
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Boubel, Karen
Boyd, Emily

. Graham, Diane

3
4.
5. Cunningham, Maurella
6
7. Hagemeister, Annelies
8

. Hedman, Amy
9. Lee, Hyeong-Jong
10. Kammer, Roy
11. Khaliq, Muhammad
12. Kim, In-Jae
13. Lybeck, Karen
14. Odinga, Agnes
15. Regan, Mary
16. Smith, Steve
17. Strunk, Laura
18. Tebbe, Patrick
19. Yin, Hongxia
20. Zammitt, Kimberly
21. Roisum Foley, Amy
22. Azarbod, Cyrus
23 Bibbee, Evan
24. Monson, Angela
25. Harper, Jon
26. Sanjel, Deepak
27. Lisa Baures
28. Senn, Laura
29. Jocelyn Stitt
30. Reid, Guynel
31. Alvarez, Michelle
32. Burum, Susan
33. Chowdhury, Ashok
34. Rudel, Rebecca
35. Parsneau, Kevin
36. Dahlman, Anna
37. Griffin, Gwen
38. Drescher, Nancy
39. Johnson, Clark
40. Slocum, Frederick
41. Herickhoff, Penny

Music

Sociology and Corrections
Education-K-12
Sociology and Corrections
Social Work

Health Science
Education-KSP

Health Science
Engineering

Math/Stats

English

History

Nursing

Theatre & Dance

Social Work

Engineering

Math/Stats

Social Work

Music

Info System & Technology
Modern Languages
Dental Hygiene
Math/Stats

Math/Stats

Library

Nursing

Women’s Studies
Education

Social Work

Political Science
Economics

Nursing

Political Science
Education

English

English

Social Studies Coordinator
Political Science
Accounting and Bus. Law

PARTICIPANT LIST FOR NO STIPEND

1. Stehr, Eryn

2. Baxter, Mymique

3. Baxter-Nuamah, Maria
4. Haddix, Furman

Mathematics and Stats
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